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Waseca Public Schools
Language Instruction Educational Program (LIEP) Plan

2022-2023

This plan was developed through the collaborative efforts of: This plan was revised through the collaborative efforts of:

● Brooke McGuire, Director of Teaching & Learning
● Paul Davis, EL Teacher
● Amanda Hirdler, EL Teacher
● Corey Sandusky, EL Teacher
● JD Delgado, Migrant Liaison
● Yessenia Frias, EL Parent

● Brooke McGuire, Director of Teaching & Learning
● Corey Sandusky, EL Teacher
● Andy Bass, EL Teacher
● Kiley Worke, EL Teacher
● Eliana Ruvalcaba, Cultural Liaison

A. LIEP
Placement
Procedures

The following process, as outlined by the Minnesota Department of Education, is followed for identification, entrance, and exit
of English Learners:
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Placement Procedures:
In Minnesota, to qualify for EL services, a student must meet two requirements:

1) They must be identified as first learning a language other than English, using another language for a primary
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language, or coming from a home where a language other than English is typically spoken. Parents and guardians
enrolling students in our district answer the four questions required in the Minnesota Language Survey (MLS) as part
of their online enrollment which they complete with an interpreter if necessary.  EL teachers are automatically notified
via our Student Information System, Infinite Campus, that a student has enrolled with a language other than English on
the MLS and thus may be eligible for EL services.
2) Next, they must be identified as lacking the necessary skills to fully participate in the mainstream curriculum taught
in English without support. The EL teacher in each building assesses the language proficiency of the student using the
English Language Proficiency (ELP) Screener as described below.

Measures of English Language Proficiency:
● Students in grades 1-12 enrolling for the first time will take the WIDA Screener as required by Minnesota. After looking

at the student files in the Migrant Student Information Exchange (MSIX) or the Migrant Information Student Report, it
will be determined if migrant students need to be assessed. The district migrant liaison (Eliana Ruvalcaba) will have
access to these databases to provide support in gathering information on the student’s EL status to potentially avoid
unnecessary assessment. If no assessment or status data is available, the district will re-screen.

● New Kindergarten students will be assessed using the Kindergarten W-APT. Pre-K and students in the first semester of
Kindergarten are eligible for EL services if their combined Listening and Speaking score is below 28. Students who are
assessed during the second half of Kindergarten are eligible for EL services if their combined Listening and Speaking
scores are below 28, Reading score is below 11, and Writing score is below 12.

● For the WIDA Screener, students who qualify (under a 4.5 overall or under 3.5 on any domain) will be served according
to their scores and the LIEP plan (see Part C) unless later identified as a false positive.  The EL teacher then asks the
office manager to enter an EL start date in MARSS.  EL teachers do the required training for the WIDA Screener yearly
and score the assessments themselves.

● Students in grades 1-12 who were served in our EL program the previous year will be served according to the LIEP and
their scores on the ACCESS for ELLs 2.0 assessment (see Part C).  Students who achieve a 4.5 or higher composite
score on the ACCESS for ELLs 2.0 with no domain below 3.5 will be exited from EL services and monitored for the
next two years. Students with a score higher than 3.5 may exit automatically unless teachers have evidence of a
demonstrated language need. Students who achieve a 4.5 or higher composite score on the ACCESS for ELLs 2.0 with
one domain below 3.5 may be eligible to exit depending on how they score on another assessment in that domain
such as the language assessments provided on the ELL Edition of RAZ-KIDS from Learning A-Z.

Documentation of Data Informing Placement:
● The test results will be placed in students’ cumulative files and also communicated to parents of students in the parent

notification letters (see part D below).  We then also relay the scores to general education teachers who will be working
with these students and begin communicating about supporting them.  Finally, EL teachers also conference with
students about their scores, identifying strengths and areas for growth and setting goals for the year.
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Minnesota Standardized English Learner Procedures for Identification are followed (including Minnesota Language Survey
procedures and Identifying Students as English Learners Using the WIDA Screener).

B. LIEP
Description

After proper identification, appropriate language assistance services and programs are provided based on the needs of the
students. Appropriate programs are selected based on:

1) English proficiency level
2) Grade level
3) Educational background
4) Language background
5) Native language literacy
6) Acculturation into U.S. society
7) Age at which entered U.S.

Educational Goals:
● To meet the same expectations as for all students
● Attain college and career readiness standards
● Develop 21st Century Skills

Guiding Principles:
● English language development in reading, writing, speaking, and listening in all content areas
● Develop social, cultural, and linguistic competencies
● Increase cross-cultural awareness

Research:
● Given the impact of attitude, anxiety, and motivation on second language acquisition, this was a consideration

(References 2, 3, 5).
● The importance of social interaction, language learning context, and the linguistic environment were taken into

consideration (Reference 6).
● Comprehensible second language input is important for language development (Reference 6).
● SIOP Model
● Evidence-Based Practices for English Learners

Programs for English learners:
● Raz-Plus
● McGraw Hill Wonders Reading Curriculum
● Reading Eggs
● Culturally-relevant novels
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● McDougal Littell Bridges to Literature series
● My HRW

* Programming is selected based on best meeting the needs of the particular EL population, utilizing the English Learner Tool
Kit as a resource.

In addition to the Minnesota State Standards, English language development standards are also addressed:
WIDA English Language Development Standards.

We use researched, evidence-based approaches and methodologies for teaching ELs including:
● Visual thinking strategies
● Graphic organizers
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● Explicitly teach English language vocabulary and structures
● Increase English language production and peer interaction
● Accessing learners’ prior knowledge
● Build background knowledge to increase comprehension
● Explicit instruction in academic language and vocabulary
● Increase parental involvement
● Increase writing opportunities
● Culturally-responsive pedagogy (Reference 7)
● Sheltered content instruction
● Cooperative learning
● Dialogue journals
● Language experience approach
● Total Physical Response (TPR) (Reference 6)
● Academic language scaffolding
● Using sentence frames
● Parental involvement (Reference 7)
● Teaching word-learning strategies (Reference 7)
● Targeted, small-group instruction and intervention as needed that matches learners’ needs (Reference 7)
● Progress monitoring in language of instruction and skill ability in both languages as needed (Reference 7)

At Hartley Elementary School (grades K-3):

Students at proficiency
levels 0.0 to 1.9

Develop English proficiency in reading, writing, listening, and speaking through ELL
supplementary materials that are connected to the mainstream class curriculum
McGraw-Hill Wonders.  Students receive explicit instruction in English vocabulary, as well
as use manipulatives and hands-on activities to promote real-world language use in
academic activities.  Mainstream and ELL teachers work collaboratively to differentiate and
modify mainstream classroom activities and instruction to make it accessible to students
at their individual proficiency levels.  ELL teachers look at standards with mainstream
teachers and discuss language supports needed to show mastery. ELL teacher also
serves as a co-teacher whenever possible during mainstream classroom instruction to
ensure equitable access to curriculum topics and activities.

Students at proficiency
levels from 2.0 to 3.9

Students develop English proficiency in reading, writing, listening, and speaking through
small group and one-on-one instruction that supplements the mainstream class curriculum
McGraw-Hill Wonders.  Students may receive push-in and/or pullout services as decided
upon by the ELL and mainstream class teacher.  The basis for this decision is based upon
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FAST test results, classroom teacher observation, language progress monitoring, and
performance on the ACCESS for ELLs test.   Students read books at their appropriate
instructional level and are monitored through the AR computer program for
comprehension.   Mainstream and ELL teachers work collaboratively to differentiate and
modify mainstream classroom activities and instruction to make it accessible to students
at their individual proficiency levels.

Students at proficiency
levels 4.0-4.5

Receive individual interventions in either a push-in or pullout setting designed to help them
with their weakest domain and help them reach proficiency on the ACCESS for ELLs 2.0.
For example, students who are only considered not English proficient due to low writing
scores complete prompts and receive feedback on that domain alone.

At Waseca Intermediate School and Junior High (grades 4-8):

Students at proficiency
levels 0.0 to 1.9

Develop English vocabulary and syntax primarily using resources from the Reading A-Z:
ELL Edition.
The ELL Vocabulary Books helps students learn to match words and pictures, classify
words into categories, and complete CLOZE Sentences with vocabulary words.  As
recommended by Robert Marzano, students review vocabulary sets periodically with card
games and SMART Learning Suite activities.
The ELL Leveled Book resources help students to notice sentence structures and grammar
features that appear throughout texts and write their own sentences with these features.
The ELL Grammar Lessons teach students to use specific English grammatical forms from
Susana Dutro’s ELD Matrix such as prepositions or comparatives.

Students at proficiency
levels from 2.0 to 3.9

Participate in a holistic language development program that is differentiated as much as
possible.  Students complete a grammar assessment and are given lessons only on the
skills they are missing.
Students read books at their personal instructional level indicated by the STAR Reading
Assessment or the Benchmark tests on Reading A-Z.
To develop vocabulary, the instructor previews academic vocabulary from their books with
students, lets them encounter it in the text, and engages them in activities from Vocabulary
A-Z such as sentence completion in order to support student word-learning according to
the process outlined by Isabel Beck and her colleagues in Bringing Words to Life: Robust
Vocabulary Instruction (Beck et al, 2002).
Students complete writing prompts or projects at least once per two weeks and receive
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feedback on a student friendly checklist based on the process described in Formative
Language Assessment for English Learners: A Four-Step Process (MacDonald et al, 2015).
The rubrics used are provided by Writing A-Z and include four different levels.
Students take one of the “ELL Assessments” from the Reading A-Z: ELL Edition and the
teacher uses this assessment as a diagnostic to decide on targeted lessons such as
understanding idioms from context in reading or comparing in speaking.

Students at proficiency
level 4.0-4.5

Receive individual interventions designed to help them with their weakest domain and help
them reach proficiency on the ACCESS for ELLs 2.0.  For example, students who only
remain in the program due to low writing scores complete prompts and receive feedback
on that domain alone.

At Waseca Senior High (grades 9-12):

Students at proficiency
levels 0.0 to 1.9

Develop English vocabulary and syntax primarily using resources from the Reading A-Z:
ELL Edition program and the Bridges to Literature text series by McDougal Littell.
The Bridges to ELL Vocabulary Books helps students learn to match words and pictures,
classify words into categories, and complete CLOZE Sentences with vocabulary words.
As recommended by Robert Marzano, students review vocabulary sets periodically with
card games and SMART Learning Suite activities.
The ELL Leveled Book resources help students to notice sentence structures and grammar
features that appear throughout texts and write their own sentences with these features.
The ELL Grammar Lessons teach students to use specific English grammatical forms from
Susana Dutro’s ELD Matrix such as prepositions or comparatives.
The Bridges to Literature text series maintains an English language arts content area of
focus for students in learning language. This series helps students with the acquisition of
academic language and reading fluency in a shared reading setting. The usage of
mainstream ELA texts are based on the SIOP model, which integrates language and
content instruction so students can make a transition to mainstream content courses in
the future.

Students at proficiency
levels from 2.0 to 3.9

Participate in a holistic language development program that is differentiated as much as
possible. Students learn from a novel-based curriculum that uses popular award-winning
culturally-relevant novels to expose students to language based on literature. Novels are
pulled from a variety of genres, including fiction, autobiographies, and biographies that
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touch upon relevant social issues. Through these novels, students are asked to focus on
higher levels of academic vocabulary and have in-class discussions on the content of the
novels to facilitate the development of oral skills and literacy development.
To develop vocabulary, the instructor previews academic vocabulary from their books with
students, allows them to encounter it in the text, and engages them in activities from
academic vocabulary texts and culturally-relevant novels.
Students complete writing prompts or projects at least once per two weeks and receive
feedback on a student-friendly checklist based on the process described in Formative
Language Assessment for English Learners: A Four-Step Process (MacDonald et al, 2015).
Students take one ELL assessment from materials developed by the Academic Vocabulary
Toolkit series and from materials modified by the EL teacher from mainstream ELA text
sources such as McDougal Littell’s Bridges to Literature series. The usage of mainstream
ELA texts are based on the SIOP model, which integrates language and content instruction
so students can make a transition to mainstream content courses in the future.

Students at proficiency
levels 4.0-4.5

Receive targeted intervention that focuses on the students’ weakest language domain and
help them reach proficiency on the ACCESS for ELLs 2.0.  For example, students who only
remain in the program due to low writing scores complete prompts and receive feedback
on that domain alone.

Data: Students are monitored on an individual basis according to the language proficiency goals decided upon by a certified
EL instructor.  An example of an elementary progress monitoring form can be found HERE.
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Source: Minnesota Report Card

C. Amount and
Scope of
Instruction

Amount and scope of instruction for students at all proficiency levels:

K-12 Students

See Part A for information on how student proficiency levels are determined and used when making a students’ schedule.  An
elementary English language learner receives language services from a licensed EL teacher and paraprofessional.  Students
receive service based on their language proficiency level in either a pull-out setting or in a collaborative model with the EL
teacher and general education classroom teacher.  The collaborative model consists of weekly meetings between ELL
teachers and mainstream teachers to effectively monitor students’ progress in English proficiency as well as progress towards
state academic standards and to determine appropriate language development instruction.  Student progress is monitored
while receiving language development instruction and also during the two-year monitoring period after exiting the program.
Based on scheduling, the classroom teacher’s willingness to co-teach, and the proficiency levels of the ELL cluster, the ELL
teacher serves as a co-teacher in delivering classroom instruction, including language development instruction, to ensure
equitable access for learners of all proficiency levels.  This instruction is aligned with the Common Core Standards, and
instruction is tailored to enable students to be equipped with the language skills necessary to meet the standards.  Emphasis
is placed on explicit vocabulary instruction, writing instruction, and specific literacy interventions tailored to the individual
students’ needs.  EL students are clustered in general education classrooms where the EL instructor acts as a collaborative
teacher throughout the day to meet the diverse linguistic needs.  With all instruction, students are participating in
research-based instructional strategies to gain skills and proficiency in speaking, listening, reading, and writing based on
WIDA ELD Standards and the needs of the individual learners. A minimum of instructional minutes for each learner is indicated
below, with additional time scheduled if necessary as determined by the needs of the learner. EL program teachers
communicate with classroom teachers regarding language development instruction and student progress on an ongoing basis
and use various formative and summative assessment throughout the year, including but not limited to aMath, aReading,
STAR, and CBMR English testing to monitor students’ progress.

The table below indicates how the Harley Elementary ELL teacher schedules time to meet the needs of students at all
proficiency levels.

Students scoring under 2.0
on the ACCESS or

Screener

Students scoring between
2.0 and 3.9 on the ACCESS

or Screener

Students scoring between
4.0 and 4.5 on the ACCESS

or Screener

Students scoring
4.5 or higher on the

ACCESS or Screener

< 2.0 2.0-3.9 4.0-4.5 >4.5
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a combination of pullout and
push-in services

push-in services, with
supplemental pull-out

instruction

push-in services Exited and monitored
for two years

30-minute minimum 20-minute minimum 25 minutes

Minimum 1-2 times per day Minimum 1 time per day Minimum 2 times a week

4-5 times per week 3-5 times per week

At the intermediate school, students receive language services with the licensed EL teacher and additional help and support
with classes from the EL paraprofessional.  Students below 4.0 take a pull-out class with the EL teacher, typically replacing
the Language Arts 2 block with their homerooms.  At the junior high school and high school (grades 7-12), students take either
their core English class with an ELL teacher or an elective course with an EL teacher. The table below highlights how teachers
at WIS and the junior and senior high school work with counselors and office managers to create schedules that meet the
needs of students at all proficiency levels.

Proficiency Level
(as measured by most
recent ACCESS for
ELLs assessment or
WIDA Screener)

Minimum Services Additional Services Students May
Receive

Under 2.0 -1 or 2 class periods (40-80 minutes) with EL teacher, at
least one focused entirely on language development.
-Assistance during day from EL paraprofessional
-EL teacher will coordinate with their classroom teachers
and discuss modifications

-Sheltered content classes taught by EL
teacher (particularly for students who are
more than three grade levels behind)
-Study hall with EL paraprofessional

2.0-3.9 -1 class period (around 40 minutes) with EL teacher
focused on language development.
-EL teacher will coordinate with content teachers and
discuss modifications

-support from EL paraprofessional in
classes
-Study hall with EL paraprofessional

4.0-4.5 -1 class period with the EL teacher or in a mainstream
class co-taught by the EL teacher
-EL teacher will coordinate with content teachers and
discuss modifications

-Study hall with EL paraprofessional
-Support from EL paraprofessional in
classes
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*Students at WIS miss language development instruction when their class has media or art during that hour or to receive other
services such as behavior intervention or social skills group, but should still have language development around 4 periods per
week.

D.
Communication
of LIEP Plan
Information

Family/parent/guardian involvement is important to a learner’s success. We use MDE’s family engagement model as a guide.
The following information describes information that is provided to or is accessible by families in order to keep them informed
and involved as active participants in their child’s education. This plan is posted on the school website which is accessible to
parents. Communicating EL services provided is important to involve parents/guardians as partners in their child’s education.
Communication includes a letter, phone calls, email, and in-person conversations. Initial parent notification of services
provided is sent by mail and translated into the language of the parent/guardian, with the option for an in-person meeting for
further explanation.

Notification to parents includes:
● EL services (MDE Parents’/Guardians’ Guide to School)
● Right to refuse (Refusal Form: English - Spanish)
● Information specific to the child
● Contact information
● Communication of standardized test scores utilizing compliance documents from the Minnesota Department of

Education via TransACT (In English and/or preferred language of the family)

Placement occurs within the first 30 days of the school year and notification occurs within the first 10 days of being identified.

Opportunities for family outreach include:
● Invitations to open house and conferences
● EL staff and interpreters available during open house, conferences, and by appointment as needed
● EL staff joining families and mainstream classroom teachers for scheduled conferences
● Home visits
● Provide transportation services
● Family night
● Promotion of Adult ESL Classes

Translation and Interpretation:
● Translation of the District website in multiple languages
● Translator available upon request
● Translated documents communicating information from school to home provided when necessary

Flyers and documents may be provided in other languages. Information may be presented orally with the use of visual aids
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and/or interpretation in the parents’/guardians’ language, with time to ask questions. EL staff is willing to determine the needs
of the students and their families to ensure clear communication and comprehension of information, while being flexible to
provide them with the support necessary to ensure they can remain active participants in their child’s education.

For an interpreter or a translated version of this plan, please contact Eliana Ruvalcaba (ruve@waseca.k12.mn.us or
507-835-0928). The following EL teachers at each building can provide additional information regarding this plan and EL
services:

Kiley Worke Andy Bass Corey Sandusky

507-835-2248
work@waseca.k12.mn.us

507-835-3000
basa@waseca.k12.mn.us

507-835-5470
sanc@waseca.k12.mn.us
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